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Kenton School Pupil Premium Strategy and Review: September 2018 

 

 

 

 

 

  

Kenton School Information 

Principal Name Sarah Holmes-Carne Chair of Governors Anne Malcolm 

Vice Principal (Y7-10 Progress & PP) Noel Stoddart PP Coordinator Sarah Rice 

1. Summary information & context  

School Kenton School Newcastle 

Academic Year 2018/19 Total PP budget £674,135 Date of most recent PP Review June 2018 

Total number of pupils 1540 
Number of pupils eligible for PP 
(% / National Average %) 

721 (47/35) Date for next internal review of this strategy October 2018 

  Proportion of each year group eligible for Pupil Premium Funding: Year 7: 55%, Year 8: 53%, Year 9: 49%, Year 10: 48%, Year 11: 44%   

2. Current attainment  

 Pupils eligible for PP Kenton 
(Provisional 2018 national average – from SISRA collaboration) 

Pupils not eligible for PP Kenton 
(Provisional 2018 national average – from SISRA collaboration) 

% Grade 4 and above in E and M 32.3 (46.7) 66.7 (71.1) 

% Grade 5 and above in E and M 18.8 (26.0) 39.2 (48.8) 

Progress 8 score average -0.66 (-0.38) -0.33 (0.14) 

Attainment 8 score average 33.36 (38.56) 45.03 (49.80) 
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3. Barriers to future attainment (for pupils eligible for PP) 

Academic barriers 

A.  Teaching is not consistently engaging all learners and notably some groups of PP learners (such as the most able disadvantaged) are not being challenged to achieve their fulfil their potential.   

B.  Linked to L below, the review suggested that although pupils’ behaviour in lessons and around the school is good, some learners have a tendency to passivity and compliance rather than being 
active and engaged learners. This slows down the rates of learning and progress for this group of pupils; especially where if they also lack the confidence or drive to seek the help and support 
needed to stop them falling further behind. 

C.  Transitions across schools, key stages, year groups do not always ensure that vulnerable /PP pupils are fully supported to prevent ‘loss of learning’: consequently, their progress is not always 
as rapid as it should be in the first term of each year, and often the year as a whole.  Those who do not make better than expected progress at the end of KS3 are disadvantaged as they 
embark on their GCSEs and this impacts upon their outcomes at the end of Key Stage 4. 

D.  At the end of KS2, the literacy & numeracy skills and attendance rates of students entering our Year 7, are lower for pupils eligible for PP than for other pupils – and this has been true for a 
number of years. The amount of progress than they make in comparison with non-PP students nationally is limited as a consequence; cumulatively these impact on standards across KS3 & 
KS4. 

E.  Small groups of PP pupils in different cohorts, particularly in Year 9, have behavioural issues as a resullt of compllex issues and needs.  The behaviours detrimentally affect their progres and 
the progress of others. Many PP pupils have not had appropriate SEN assessment at KS2. 

F.  SLT do not yet have all the evidence needed to fully justify the impact of PP spending. Athough detailed tracking and evaluations exist, they have not always been rigorously linked to pupil 
outcomes in particular year groups, nor have tracking and evaluations consistently been carried out across subjects areas and year groups. 

G.  In-house variation in the way middle leaders report on all pupils including PP cohorts has led to inaccurate/unreliable predictions for some GCSE subjects. SLT & Governors need more sharply 
focused cohort-specific data commentaries, in order to verify that predictions accurately reflect current standards of achievement so that they can be confident that they are maximising the 
potential of PP pupils across the school. 

H.  As several middle leaders are new in post, relative inexperience is currently having an impact on raising achievement in weaker curriculum areas. However, middle leadership training is already 
a priority and middle leaders and teachers are keen to learn from what makes leadership and teaching in some subjects more successful than in others regarding PP performance. 

I.  Post DFE visit Oct 2017: Ensure that sufficient resources are targeted at programmes and activities that will boost the performance of PP pupils in the current Year 11 and Year 10. 

Additional barriers 

J. Attendance rates for PP pupils are now in line with PP nationally at 92.6% (national = 92.7%) following the intensive involvement of the attendance team to improve historical low attendance for 
all students. To sustain these gains and further narrow the gap in attendance between PP and all pupils nationally (95%), the tracking and intervention of PP absence within each year group 
needs to be further developed and strategies used evaluated for impact and value for money. 

K. Detailed analysis of PP / disadvantaged cohorts indicates that they often arrive in year 7 exhibiting ‘word poverty’, with comparatively narrow experience of culture/books. Further carefully 
planned programmes of pastoral, curricular (including the development of oracy techniques in school) and extra-curricular activities are needed to promote inclusion, widen pupils’ horizons and 
inspire life-long ambition and a love of words and an expanding vocabulary. 

L. The engagement of some parents of PP pupils can be very limited as evidenced by the attendance of PP parents at school events; this is significantly lower overall than for non-PP parents. 
Support from parents at home with pupils’ learning and homework is also limited in many cases regardless of whether pupils are PP or NPP. 
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M. Social barriers/impact of living in poverty/mental health.  The social circumstances of pupils eligible for PP often impacts on their emotional and social wellbeing their behaviour and, ultimately,  
readiness for learning as evidenced by the number of multi agencies working with PP pupils. 

4. Intended outcomes Success criteria 

A.  Teachers report increased confidence in planning for PP pupils because of their involvement in setting interventions 
focused on how to motivate, inspire and challenge PP pupils, using current research & best practice evidence including 
the EEF toolkit.  Specifically, utilise the school’s PP Passports to inform decisions about appropriate interventions and to 
record successful strategies.  
 

Further implementation of the Kenton ‘Teaching and Learning Cycle’ (Appendix 1) leads to more exciting, creative and 
collaborative lessons, planned more precisely to the needs of individual learners (especially PP); the most able are given 
frequent opportunities to hypothesise, take risks, and lead activities; and use their initiative, logic, creativity and 
resilience to see a task through to completion. 
 
Performance management targets address teacher underperformance where appropriate and lead to improved 
performance. 
 

September 2018 all teachers with PM targets focus on the progress of PP students. 
 

AP ownership of data in specific year groups leading to meeting KPIs for each milestone for PP. 

 The typicality of quality first teaching meets the TL KPIs - see 
table later in document 
 

 
 

B.  More systematic implementation of the principles/structures of collaborative (KAGAN) learning give all pupils and 
especially PP pupils the chance to develop their communication skills, so that they are more able to articulate a point of 
view, develop an argument, express an opinion, and value the opinions & ideas of others, thus becoming more confident 
socially and in team/leadership situations and able to take risks and ask for help without the fear of failure. 
 
School wide development of oracy skills and utilisation of discussion strategies in class as part of a link with School 21.  
Debating to be included in some lessons and as an extra-curricular activity with a focus on engaging and providing 
opportunities to raise aspirations for PP pupils.   

 KPIs for PP students’ engagement in lessons are met 

 KPIs for KS3 English are met 

C.  PP pupils’ curriculum and IAG is underpinned by high levels of continuity/coherence/feedback across transitions/ year 
groups/teachers so that acceleration of PP progress starts on Day 1 of each school year.  
 

Kenton’s PP Passports are developed further from Year 6-11 to create ‘small school ethos’. 
 

Gain time in May to July is used to share detailed information about individual & group PP performance and support Y6 
PP on arrival at Kenton. 
 
Y7-10 progress monitoring systems use PP passports as primary method for sharing best practice for engaging learners 
not making as much progress as their peers. 
 
PiXL KS2-3 transition materials are used fully both as a therapy for supporting students starting Y7 below expected 

 The KPIs for pupil outcomes are met 
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levels, and to make English and maths teachers fully aware of the demands of KS2.  (See Catch-up funding plan for 
further details) 
 

  
All staff clear on how the PP Passports work and are able to adapt and amend the passports.  Usage monitored 
fortnightly by SRI. 

D.  A far sharper focus on literacy and numeracy across the curriculum with both posts in place September 2018 and an 
assurance that all pupils will draft and redraft work in every curriculum area at least once per term.  
 
Rapid acceleration of progress in literacy and numeracy in Years 7 & 8, including, but not exclusively, pupils on ‘Catch 
up’ literacy and numeracy initiatives. Embedding literacy and numeracy in Lifeskills and Form Time. This will be 
evidenced using the results from summative assessments in English and maths in termly Assessment Weeks.  
 
Individuals not making progress will be the focus of interventions led by AP Progress and departmental TLRs 
All SoW will ref both numeracy and literacy and will be monitored by the Literacy and Numeracy across the Curriculum 
roles.  The Numeracy coordinator will work closely with colleagues in science to ensure that common methods are used 
across the school. 

 The KPIs for pupil outcomes are met 
 

 
 

E.  Early identification of SEND PP students facilitates rapid intervention and where appropriate statutory assessment.  
 
Additional support for Year Leaders in assessing the impact poor behaviour comes from an enhanced role for the AP in 
charge of learning and progress in each year group 
 
Progress team for Y7-10 consisting of VP, APs Progress, AP SEND meet fortnightly to discuss all PP SEND students 
not making the same progress as their peers. 

 KPIs for PP engagement met  

 KPIs for SEND progress met 
 

F.  Tracking of funding is clearly linked to success criteria in relation to the five strands of the PP plan. 
 

In Year 11 outcomes will include estimates of P8 and A8 and in each Year Group judgement made against the KPIs for 
progress using Expected Attainment Pathways. 
 

Chair of Governors and Link PP Governor regularly briefed through visits & Governors committee - better knowledge & 
understanding of PP funding/spending evident in Governor Minutes. 
 

HT report to Governors & Governors Minutes show appropriate scrutiny, support & challenge. 

 KPIs for PP engagement met  

 KPIs for attendance met 

 KPI PP targets for progress in Y7- Y11 met  
 

G.  SLT and Governors receive regular evaluative reports with commentary about the progress, attendance & behaviour for 
PP cohorts in each year group so that they can fulfil their responsibilities regarding progress, attainment, support & 
guidance & value for money for these pupils.  
The minutes of Governors’ meetings demonstrate that they are holding the leadership to account for the progress, 
attendance and behaviour of PP students. 
The Governor for disadvantaged students knows how the additional funding is being spent and can evaluate its 
effectiveness. 
PP reports demonstrate spending has been adjusted in year according to impact.  

 KPIs for PP engagement will be met  
KPIs PP targets for progress Y7- Y11 will be met 
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YL report daily on PP through bulletin. 
Clear lines of accountability in relation to progress of PP students 

- Curriculum Leaders report on progress of all student groups using standardised Cycle of Improvement 
templates, identifying strengths in practice, areas for development, and actions to address them 

- Assistant Principals challenge CLs and work with TLRs to ensure classroom based interventions are in place to 
support accelerated progress 

- Assistant Principals reporting to HT on PP progress through half termly SLT reports 
HT report to Governors in place on PP. 

H.  All those involved in raising achievement – including teachers and pastoral staff - are involved in engaging bespoke PLP 
training programmes (for both individuals and groups) devised and led by middle leaders with track record of success in 
diminishing the difference through T&L, tracking, monitoring and intervening. To focus on PP (but ensure AGT and 
SEND also prioritised). 

- MLs and aspiring MLs are all active participants in the PiXL Engaging Leaders programme to ensure a 
consistency in approach to addressing underachievement across the school. 

 Progress of PP GCSE students Geography, History and MfL 
improves (August 2019 results) in line with KPI milestones 

 P8 for PP pupils to move closer to 0 in 2019 in line with KPIs 

 Staff Evaluations of PLP high: 90% positive through end of year 
‘Staff Questionnaire’ on CPD 

I.  Improved outcomes for current Y10 and Y11 PP students and the gap between PP and non PP diminishes, appropriate 
curriculum choices are made to support all learners, e.g. specific Open Pot courses, engaging alternative provision for 
students at risk of permanent exclusion, use of external tutors for 1:1 support, Action Tutoring, full utilisation of PiXL 
resources. 
 
 

 PP progress in English in line with AIP milestones for Y10 and 
Y11   

 PP progress in maths in line with AIP milestones 
for Y10 and Y11 

 PP progress in Open Pot is in line with AIP milestones for Y11 

J.  Gap between attendance of PP and their non-PP peers continues to diminish. 
PP pupils’ attendance rates in all year groups show continued improvement as a result of addressing cohort specific 
issues so that they become in line with all for national. 
Students report that engaging extra-curricular activities contribute to improved attendance.  PP pupils contribute to the 
running of these activities as part of their LORIC development. 
 

 KPIs for attendance are met 

K.  Year on year increase in engagement of PP parents through further strengthening of home/school partnership 
particularly with parents in Year 6 feeder schools. Research /cross site visits with family of schools to share best practice 
regarding parental involvement in homework, support for literacy/numeracy. 
PiXL vocab app and related activities are used in and out of lessons to expand student’s range of vocabulary. 
Breakfast club provides most disadvantaged with a positive start to the day in terms of nutrition, conversation and 
emotional support. 

 Increase of 20% attendance of PP parents at Parents’ Evenings 
and workshops especially in Year 6/7 transfer 

 Increase of 20% attendance for Year 10/11 PP at workshops 
designed specifically with their children and them in mind. 

 All Y7/8 students have logged on to and used the PiXL Vocab 
App 

 KPIs in relation to SIMS Parent App are met 

L.  PP funding allocated to high quality bids submitted by middle leaders/support staff across the curriculum for widening 
participation, inclusion, visits, trips, well-being, fitness and other creative opportunities 

 KPIs for PP engagement are met 

 120 PP students visit a university for the first time 

 All 8 Gatsby Good Career Guidance Benchmarks are achieved 

M.  Social circumstances of pupils eligible for PP does not impact on their readiness for learning. 
Ensure all pupils, through their form tutor, have access to uniform and shoes ensuring they are ‘school ready’. 

 KPIs for PP engagement are met  
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Invest in Kalmer Counselling to provide a safe and secure service for pupils to access 
Track usage of Kalmer Counselling service. 
Life Skills lessons are used to fully integrate the PiXL Character ad Culture programmes.  Students are provided with 
opportunities to develop and demonstrate LORIC skills in order to compete PiXL Edge qualification. 

 75% of PP pupils in Years 7 and 9 have recorded 3 LORIC 
activities on PiXL Edge page 
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5. Planned expenditure – approaches allocated to one of 5 central themes although impact of many crosses across multiple themes 

1. Improve outcomes through high quality teaching and learning 

Desired outcome Chosen action / approach 

Evidence / 

rationale for this 

choice? 

How will we ensure it is 

implemented well? 
Staff lead 

Success Criteria 

(Half termly review of impact) 

Rapid acceleration of 
progress in literacy and 
numeracy in Years 7 & 8, 
including, but not 
exclusively, pupils on 
‘Catch up’ literacy and 
numeracy initiatives. 
 
Teachers report 
increased confidence in 
planning for PP pupils. 
 
AP ownership of data in 
specific year groups 
leading to meeting KPIs 
for each milestone for 
PP. 
 
PP Passports to inform 
decisions about 
appropriate interventions 
and to record successful 
strategies. 
 
All those involved in 
raising achievement – 
including teachers and 
pastoral staff - are 
involved in engaging 
bespoke PLP training 
programmes 
 
 

Literacy and Numeracy across the 

curriculum budgets (£4,120) 

Adoption of PiXL teaching resources and 

strategies (£10,000) 

1:1 intervention in English and Maths 

(£22,625) – Y11 and KS3 

1:1 intervention in EBACC subjects 

(£7,812.50) 

External provision of L2 Photography and 

Business courses (£17,500) 

Action Tutoring intervention for English 

(£7,500) 

SISRA (£1,995) – data analysis tool for 

monitoring progress  

Revision Materials (£5150) 

PP Passports (£300) 

IT provision to enable all learners to benefit 

from online resources – ongoing 

maintenance contract for IT systems 

(£30,000) 

Attendance at PiXL Student Conferences 

(£1500) 

EEF Toolkit: 

Collaborative 

learning (+5 

months impact) 

EEF Toolkit: 

Reading 

Comprehension 

Strategies (+6 

months impact) 

EEF Toolkit: One-

to-One Tuition (+5 

months impact) 

EEF Toolkit: 

Digital Technology 

(+4 months 

impact) 

 

 

 

Performance Managers Obs 

records show clearly 

differentiated planning for PP 

most able, middle & lower 

bands. 

Half-termly reports from APs 
using the new reporting 
template demonstrate they 
have accepted full 
accountability for the progress 
of PP students. 
 
From September 2018 - all 

teachers with PM targets 

include an objective regarding 

the progress of PP students. 

PP Passport usage monitored 

fortnightly by SRI. 

 

NST/ SRI HT1 
AP half termly report demonstrates 
accountability for progress of PP students 
 
The typicality of quality first teaching 
meets the TL KPIs 
 

HT2 
AP half termly report demonstrates 
accountability for the progress of PP 
students 
 
The typicality of quality first teaching 
meets the TL KPIs 
 
KPIs for pupil outcomes are met 

HT3 
AP half termly report demonstrates 
accountability for the progress of PP 
students 
 
The typicality of quality first teaching 
meets the TL KPIs 
 

HT4 
AP half termly report demonstrates 
accountability for the progress of PP 
students 
 
The typicality of quality first teaching 
meets the TL KPIs 
 
KPIs for pupil outcomes are met 

HT5 
AP half termly report demonstrates 



 

8 

 

  

Visiting Shakespeare plays for all and 

workshops for PP (£1000) 

Books for English department (£3000) 

Reading plus (£1450) 

External PP guidance and reviews (£2500) 

Contribution to compulsory field work (£750) 

External validation and moderation of 

assessment (£1500) 

Staff CPD and Professional Learning 

Programme (£7500) 

Alternative Provision expenditure (see 

below) also impacts on outcomes 

accountability for the progress of PP 
students 
 
The typicality of quality first teaching 
meets the TL KPIs 
 

HT6 
AP half termly report demonstrates 
accountability for the progress of PP 
students 
 
The typicality of quality first teaching 
meets the TL KPIs 
 
KPIs for pupil outcomes are met 

Notes: 

Planned Expenditure for improving outcomes: (Pupils: £65287.50 (51.7%), Systems & Strategies: £49415 (39.2%), Staff Development: £11500 (9.1%)) Total - £126,202.50 
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2.  Improve attendance and keep students safe 

Desired outcome Chosen action / approach 

Evidence / 

rationale for this 

choice? 

How will we ensure it is 

implemented well? 
Staff lead 

Success Criteria 

(Half termly review of impact) 

Gap between attendance 
of PP and their non-PP 
peers continues to 
diminish. 
 
Students report that 
engaging extra-curricular 
activities contribute to 
improved attendance.   
 

Safeguarding - Clennel Educational 
Solutions - See Appendix 2 (£17,500) 
 
Annual attendance car maintenance - cars 
used by attendance officers/SLT/HT to carry 
out home visits and bring pupils into school 
where necessary (£1,500) 
 
Uniform (£7,000) 
 
Alternative Provision - home tutor, college 
courses, resources, new Key Stage 4 
provision, work placement links - see 
section 7 (£61,700) 
 

High quality 

relationships lead 

to better % 

attendance. 

Students are safe 

and learning when 

in school. 

Specific cohort Action Plans.  

Including: 

Applying relentless pressure 

and support for identified 

families.   

Outstanding pastoral care for 

targeted students 

 Short interventions with 
attainable awards for 
attendance 

 Provision for IAG and 
SAHL support to help fill 
gaps of work missed 
when absent 

 Continue to promote good 
attendance and a sense 
of competition amongst 
PP students through the K 
League 

 Specific ‘First day 
Response’ Home visits 

 Increased number of 
prosecutions and Legal 
monitoring of ‘Harder to 
Reach Pupils’ 

 

 
RD 

HT1  
 
PP attendance in line with KPIs. 
 

HT2 
 
PP attendance in line with KPIs. 

HT3 
 
PP attendance in line with KPIs. 

HT4 
 
PP attendance in line with KPIs. 

HT5 
 
PP attendance in line with KPIs. 

HT 6 
 
PP attendance in line with KPIs. 

Notes:   

Planned Expenditure for improving attendance: (Pupils: £71700 (79.1%), Systems & Strategies: £1500 (1.7%), Staff Development: £17500 (19.3%)) Total - £87,700 
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3. Raise aspirations of students  

Desired outcome Chosen action / approach 

Evidence / 

rationale for this 

choice? 

How will we ensure it is 

implemented well? 
Staff lead 

Success Criteria 

(Half termly review of impact) 

PP pupils’ curriculum and 
IAG is underpinned by 
high levels of 
continuity/coherence/feed
back across transitions/ 
year groups/teachers so 
that acceleration of PP 
progress starts on Day 1 
of each school year.  
 
Students are exposed to 
visiting speakers from a 
range of backgrounds 
and careers. 
 
PiXL vocab app and 
related activities are used 
in and out of lessons to 
expand student’s range 
of vocabulary. 
 
Debating to be included 

in some lessons and as 

University trips (£2500) 

Careers events (£500) 

PP awards (£2400) 

PiXL Debating competition (£300) 

University and apprentice destinations 

display boards (£750) 

 

 

 

EEF Toolkit: Oral 

Language 

Interventions (+5 

months impact) 

 

PP students less 

likely to apply to 

University – 

aspirations must 

be raised to 

enable social 

mobility 

 

 

Use of Compass tool to 
measure CEIAG provision 
against 8 Gatsby benchmarks. 

SRI/SO HT1  
 
25%  of Y7 and Y8 PP students have 
accessed PiXL Vocab app 
 

HT2 
 
30 PP students have visited a university 
for the first time 

HT3 

50% of Y7 and Y8 PP students have 

accessed PiXL Vocab app 

60 PP students have visited a university 

for the first time 

HT 4 
 
90 PP students have visited a university 
for the first time 
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an extra-curricular activity HT5 

100% of Y7 and Y8 PP students have 

accessed PiXL Vocab app 

HT6 

All 8 Gatsby Good Career Guidance 

Benchmarks achieved 

 

120 PP students have visited a university 

for the first time 

Notes: 

Planned Expenditure for raising aspirations: (Pupils: £3300 (51.2%), Systems & Strategies: £3150 (48.8%), Staff Development: £0 (0%)) Total - £6,450 
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4. Develop character through LORIC 

Desired outcome Chosen action / approach 

Evidence / 

rationale for this 

choice? 

How will we ensure it is 

implemented well? 
Staff lead 

Success Criteria 

(Half termly review of impact) 

Schoolwide development 
of oracy skills as a 
method for developing 
vocabulary and extended 
writing techniques. 
 
PP pupils contribute to 
the running of extra-
curricular activities as 
part of their LORIC 
development. 
 
PP funding allocated to 
high quality bids 
submitted by middle 
leaders/support staff 
across the curriculum for 
widening participation, 
inclusion, visits, trips, 
well-being, fitness and 
other creative 
opportunities 
 
Life Skills lessons are 
used to fully integrate the 
PiXL Character and 
Culture programmes.  
Students are provided 
with opportunities to 

Year Leader Awards (£2,500) 
 
PP awards - Developing opportunities for 
LORIC in Science lessons (£1,200) 
 
Lifeskills exercise books (£500) 
 
Summer School (£6,000) 
 
Adoption of PiXL Character and Culture 

resources and strategies (£2,000) 

Funds for students to plan and deliver 

engagement activities (£500) 

Money available for future projects (£3,000) 

 
 

EEF Toolkit: 

Social and 

Emotional 

Learning (+4 

months impact) 

EEF Toolkit: 

Summer School 

(+2 months 

impact) 

EEF Toolkit: 

Metacognition and 

Self-Regulation 

(+7 months 

impact) 

 

LORIC skills 

identified by 

business leaders 

as being essential 

for employment 

Monitoring of life skills. 
 
Science SOW. 
Student feedback from 
engagement activities. 
 
 
PiXL Edge progress. 

 
RD/NST/SRI 

HT1 
Baseline student voice completed to 
ascertain amount of opportunities to 
develop speaking skills in lessons 
 
 
 

HT2 
Student voice reports 20% of pupils have 
had opportunities to develop speaking 
skills in lessons 
 
KPIs for KS3 English are met 

HT3 
Student voice reports 35% of pupils have 
had opportunities to develop speaking 
skills in lessons 

HT4 
Student voice reports 50% of pupils have 
had opportunities to develop speaking 
skills in lessons 
% of PP students in Y7/9 have recorded a 
LORIC activity on PiXL Edge 
KPIs for KS3 English are met 
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develop and demonstrate 
LORIC skills in order to 
compete PiXL Edge 
qualification. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

HT5 
Student voice reports 65% of pupils have 
had opportunities to develop speaking 
skills in lessons 
 

HT6 
Student voice reports 80% of pupils have 
had opportunities to develop speaking 
skills in lessons 
75% of PP pupils in Years 7 and 9 have 
recorded 3 LORIC activities on PiXL Edge 
programme 
KPIs for KS3 English are met 
 

Notes: 

Planned Expenditure for developing character: (Pupils: £6000 (38.2%), Systems & Strategies: £8500 (54.1%), Staff Development: £1200 (7.6%)) Total - £15,700 
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5.  Develop a sense of belonging to Kenton & wider communities 

Desired outcome Chosen action / approach 

Evidence / 

rationale for this 

choice? 

How will we ensure it is 

implemented well? 
Staff lead 

Success Criteria 

(Half termly review of impact) 

 

Breakfast club provides 

most disadvantaged with 

a positive start to the day 

in terms of nutrition, 

conversation and 

emotional support. 

PP funding allocated to 

high quality bids 

submitted by middle 

leaders/support staff 

across the curriculum for 

widening participation, 

inclusion, visits, trips, 

well-being, fitness and 

other creative 

opportunities 

 

PP awards (£1,200) 

Breakfast Club (£2,100) 
 

Funds for students to plan and deliver 

engagement activities (£500) 

 

MFL Languages Day (£150) 

 

MFL cinema events (£150) 

 

Other local trips (£250) 

 

Music tuition (£5,000) 

 
EEF Toolkit: 

Outdoor 

Adventure 

Learning (+4 

months impact) 

EEF Toolkit: 

Sports 

Participation (+2 

months impact) 

EEF Toolkit: 

Breakfast Clubs 

(+2 months 

impact) 

Students who are 

invested in the 

school and the 

wider communities 

will be invested in 

their learning and 

in contributing to 

society. 

 

 

 

Attendance records for 

clubs/visits monitored.  

Targeting of vulnerable pupils 

who may benefit from 

participating.  Half termly 

meetings with PP award staff 

to review success/impact. 

 

SRI 

 

 

HT1 

KPIs for PP engagement met. 

 

 

 

 

 

 

HT2 

KPIs for PP engagement met. 

 

 

HT3 

 

KPIs for PP engagement met. 

 
HT4 

KPIs for PP engagement met. 

 HT 5 

 

KPIs for PP engagement met. 

 

 

 

HT6 

 

KPIs for PP engagement met. 

 

 
Notes: 

Planned Expenditure for developing a sense of belonging to Kenton & wider communities: (Pupils: £7100 (75.9%), Systems & Strategies: £2250 (24.1%), 

Staff Development: £0 (0%)) 

Total - £9,350 
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6. Staff Fully or Part Funded by Pupil Premium: 

Job Role Contribution to the 5 key outcomes Cost 

Attendance Lead 

Attendance officers x 2 

Year Leaders x 10 (part) 

VP Progress (part) 

AP Progress x 5 (part) 

AP PDBW (part) 

PP Co-ordinator & teacher (part) 

Twilight manager (part) 

Student Engagement & PiXL Edge Coordinator (honorarium) 

Breakfast club co-ordinator (honorarium) 

Engagement project leads x 3 (honorarium) 

 

In the absence of some of the previously available universal services it has been necessary 

to employ professionals to fulfil some of these roles and to contract in services already 

highlighted in the 5 main strands of spending. 

 

Each of these staff contribute across more than one of the five strands of our PP Plan and 

therefore have not been allocated to one particular section. 

£427,984 
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KEY PERFORMANCE INDICATORS  

1 – Student outcomes 

Year 11 Achievement Past Results January 2019 
Milestone 

Target 

January 2019 
Actual 

April 2019 
Milestone 

Target 

April 2019 
Actual 

2019 Target 
 

2019 Actual 

 
16 17 18 

% Y11 PP Basics (Grade 5+) 
 

17.6 19.8 28  34  36  

% Y11 PP Basics (Grade 4+)  30.0 33.3 35  46  52  

% Y11 PP English (Grade 5+)  25.6 34.1 25  35  42.3  

% Y11 PP English (Grade 4+)  40.8 48.4 40  52  59.4  

% Y11 PP Maths (Grade 5+)  20.8 27 30  40  46.5  

% Y11 PP Maths (Grade 4+)  45.6 42.9 44  56  64.5  

% Y11 PP Science (2 x Grade 4+)   28.2 20  30  40  

Y11 Progress 8: All PP Students -0.63 -0.69 -0.56 -0.5  -0.1  0.0  

Y11 Progress 8: PP English -0.12 -1.06 -0.77 -0.5  -0.1  0.0  

Y11 Progress 8: PP Maths  -0.8 -0.38 -0.6  -0.2  0.0  

Y11 Progress 8: PP Ebacc  -0.75 -0.828 -0.6  -0.2  0.0  

Y11 Progress 8 PP Open  -0.31 -0.38 -0.45  -0.05  0.08  

Y11 Attainment 8 for PP students 39 33.6 34.36 34  40  43  

% Y11 Ebacc for PP students (5+) 
 

6.4 2.4 7  12  15  

% Y11 Ebacc for PP students (4+)  7 4.8 16  22  25  

% PP students with EET place 99.6 TBC TBC     100  

% Y10 PP English O/A EAP   59 62.5  67.5  72.5  

% Y10 PP Maths O/A EAP   42.4 50  55  62.5  

% Y9 PP English O/A EAP   63.2 65  70  75  

% Y9 PP Maths O/A EAP   66.3 67.5  72.5  77.5  

% Y8 PP English O/A EAP   73.4 75  77.5  80  

% Y8 PP Maths O/A EAP   76.6 77.5  82.5  85  
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% Y7 PP English O/A EAP    70  75  80  

% Y7 PP Maths O/A EAP    75  80  85  

 

 

  

2 – Other measures  

 

 

2016 

Results 

2017 

Results 

2018 

Results 

Jan 2019 

Milestone 

Target 

Dec 2018 

Actual 

April 2019 

Milestone 

Target 

April 2019 

Actual 

July 2019 

Target 

July 2019 

Actual 

Overall 

Typicality of 

Teaching 

% RI or better over time    100  100  100  

% Good or better over time     70  85  100  

% Outstanding over time     50  53  57  

Attendance % attendance whole school PP 93 92.6  94  94  92.6  

% PA whole school PP 20.8 19.4  <20  16  16  

Behaviour 

% Good or better typicality BfL over time    70  85  100  

Unit (internal isolation unit) all 1014 1121  350  550  1000  

Twilights (internal exclusion unit) all 526 720  240  375  700  

Staff alerts all 845 1189  350  650  1000  

% of students with A/B for engagement / attitude to 

learning grade in whole school upload 
   90  93  95  

% of pupils in Key Stage 3 completing activities in 

line with PIXL Edge 
   85  90  95  

Number of fixed term exclusions per year PP 87 60  20  30  60  

Number of permanent exclusions per year PP 0 1  0  0  0  
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Glossary of Terms 

AP Assistant Principal (also Alternative Provision) 

ARC 
Kenton school hosts two Additionally Resourced Centres (ARCs) in order to cater for the needs of learners with either Speech and Language needs or Communication Difficulties 
(predominantly Autistic Spectrum Disorders). 

Basics Achieving both English and mathematics GCSE at grade C or above until 2016 and Grade 5 or above from 2017. 

Buckets 
The way subjects are split into three ‘buckets’ as part of the Progress 8 calculation (see below). Bucket 1: Maths and English; Bucket 2: the English Baccalaureate subjects; Bucket 
3: other GCSEs and vocational qualifications. 

CEIAG Careers Education, Information, Advice and Guidance 

CL Curriculum Leader 

DFE Department for Education 

DTT Diagnosis – Therapy - Test 

EAP 
Expected Attainment Pathway – the fine grades set as termly targets for students to measure their progress against that typical of student with the same KS2 point score/level 
nationally 

EEF Education Endowment Fund 

Engagement A-D scale which is indicative of students’ effort to engage with their learning 

HoD Head of Department 

HT Kenton School Headship Team – made up of Principal, Senior Vice Principal and two Vice Principals (also Half Term, e.g. HT1) 

FTE Fixed Term Exclusions 

HATs High Attaining Students (from their assessment at the end of Year 6 in primary school) 

IAG Information, Advice and Guidance 

KLC Kenton Learning Cycle 

KPI Key Performance Indicator 

KS3/4/5 Key Stage 3/4/5 

LATs Low Attaining Students (from their assessment at the end of Year 6 in primary school) 

L&M Leadership and Management 

LORIC The character skills required of employment – Leadership, Organisation, Resilience, Initiative, Communication 

MATs Middle Attaining Students (from their assessment at the end of Year 6 in primary school) 

NEET Not in Employment Education or Training 

NPP Students not eligible for the Pupil Premium 

O/A On or above  

PA Persistent Absence / Persistent Absentees: students with absence rate of 10% or more 

PDBW Personal Development, Behaviour and Welfare 
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PIXL Partners in Excellence – an organisation bringing together schools and working to develop Currency (student outcomes), Character and Culture 

PLC Personal Learning Checklist (PLC was previously used at Kenton as the acronym for the now closed Personalised Learning Centre) 

PLP Professional Learning Programme 

PM Performance Management 

PP Pupil Premium (pupils) 

PEX Permanent Exclusion 

Progress 8 / P8 National measure of progress across 8 subjects at GCSE 

SEND Special Educational Needs and/or Disabilities 

SLT Kenton Senior Leadership Team – Principal, Senior Vice Principal, Vice Principals, Assistant Principals 

SOW Scheme of Work 

T&L Teaching and Learning 

VP Vice Principal 

Word poverty 
The term used to describe the fact that by the age of just three, according a review of the primary curriculum, on average children from impoverished environments use less than half 
the number of words spoken by their more advantaged peers 
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Review of expenditure (to be published Autumn 2019) 

Previous Academic Year 2018/19 

1. Improve outcomes through high quality teaching and learning 

Action Intended 

outcome  

Estimated impact: Did you meet the 

success criteria? (Include impact on 

pupils not eligible for PP, if appropriate). 

Lessons learned  

(and whether you will continue with this approach) 

Cost 

     

     

2.  Improve attendance of PP students 

Action Intended 

outcome  

Estimated impact: Did you meet the 

success criteria? (Include impact on 

pupils not eligible for PP, if appropriate). 

Lessons learned  

(and whether you will continue with this approach) 

Cost 

     

     

3. Raise aspirations of students 

Action Intended 

outcome  

Estimated impact: Did you meet the 

success criteria? (Include impact on 

pupils not eligible for PP, if appropriate). 

Lessons learned  

(and whether you will continue with this approach) 

Cost 

     

     



 

21 

4. Develop character through LORIC 

Action Intended 

outcome  

Estimated impact: Did you meet the 

success criteria? (Include impact on 

pupils not eligible for PP, if appropriate). 

Lessons learned  

(and whether you will continue with this approach) 

Cost 

     

     

5.  Develop a sense of belonging to Kenton & wider communities 

Action Intended 

outcome  

Estimated impact: Did you meet the 

success criteria? (Include impact on 

pupils not eligible for PP, if appropriate). 

Lessons learned  

(and whether you will continue with this approach) 

Cost 
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Appendices 
 
Appendix 1 - Kenton Learning Cycle 

Appendix 2 - Clennell Education Solutions 
 
Appendix 3 – Alternative Provision 
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Vision Statement 

The KLC should be used to assist staff plan & deliver engaging, inspiring and memorable learner experiences that impact on 

outcomes. The core elements of the lesson, or series of lessons, are designed to achieve a consistent learning experience 

across all subjects and years.   We aim that all lessons are high quality with learners highly challenged, actively engaged 

and are immersed in their learning experiences which results in outstanding progress.   

Diminishing the learning gap for disadvantaged learners 

Where teacher professional judgement and Assessment Modules recognise learning gaps between targets groups, in 

particular those for disadvantaged learners, teachers should plan for timely and appropriate interventions to be put in 

place. Intervention strategies such as seating plans, targeted questioning and first contact support are all mediums in which 

the learning gap for disadvantaged learners can be diminished.  

Kenton Learning Cycle 

The Kenton Learning Cycle is a five part cycle which supports in the planning and delivery of exciting, memorable and 

engaging learning experiences of which all teachers are encouraged to use to delivery such learning experiences.  

The five parts of the cycle are then supported by four cornerstone principles which are at the heart of Kenton School’s 

philosophy and support our ethos that all learners are “All Equal and All Different.”  

Four Cornerstone Principles  

Cooperative Learning 

Small groups of learners work collaboratively towards a learning goal. Learners may work with their face or shoulder partners 

or as a group. Each group member is responsible for their own learning whilst also encouraging other learners, therefore 

creating an active involved learning environment. Spencer Kagan’s Techniques around cooperative learning is one 

method that encourage purposeful language exchange.   

Assessment Modules 

Excellent learner experiences that are memorable promote learner progress and ultimately translate into the very best 

outcomes. Assessing learner’s knowledge on a termly basis allows for accurate and reliable analysis of progress. Sharp 

interventions driven through research based pedagogy can then be implemented to narrow any gaps in learner’s 

knowledge.   

Staff and Student Behaviours 

The behaviours of staff help to determine the behaviours of learners. In adopting positive behaviours and holding restorative 

conversations with learners staff behaviours in turn become infectious  in promoting excellent attitudes to learning.  

 

Lesson Study 

Lesson Study is the drive behind improving teaching practice by using the expertise within each department. By focusing on 

different areas of development during each lesson study cycle teaching standards improve resulting in increased learner 

attainment. Lesson Study foci must be linked directly to the results of data analysis formed through the Assessment Modules.  
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Five Segments of Kenton Learning Cycle 

Outstanding learning experiences takes place when clear learning objectives are collective alongside engaging and 

memorable activities. Leaning experiences are then further enhanced when learners demonstrate their understanding of 

the learning experience and then are given the opportunity to reflect upon what they have learnt.  

Engagement 

Lessons should start with a learning experience which encourages pupils to reflect on what they already know and what 

they would like to know.  An engaging learning experience invoked through the use of props, videos, pictures and stories 

should excite and invoke pupil’s curiosity and attract and direct interest.   

New Learning 

All new learning experiences require access to new information. Dissemination of new information can be communicated 

in a variety of ways such as verbal communication, learner acting as the teacher and carousel feedback. Utilising any 

combination of dissemination methods ensures new learning experiences are relevant and memorable.  

Applying Activity 

New learning should then be applied into an activity or problem. Pose a problem that encourages pupils to generate a 

range of alternative and appropriate solutions. The activity or problem should encourage pupils to practice or develop the 

new skill or technique. Kagan Co-operative Learning Techniques and the Magenta Principles offer pupils the opportunity to 

apply a method to their learning experience.  

Assessment for Learning 

New learning experiences are should be assessed in a way that promotes learning. Creative methods which encourage 

repetition allows for new learning to be transferred from the short term into the long term memory. Blooms Taxonomy 

Questioning, Redrafting, Mnemonics and Self and Peer Assessment promote resilient and reflective pupils.  

Review 

Reviewing new learning experiences allows for correction against our original intentions or outcomes. Using the Golden 

Circle to review the new learning experience by asking pertinent questions such as; “Why are we here?” “How did we get 

here?” “What do we need to do to get to where we want to be?” informs our planning for delivering new learning 

experiences.  

 

Policy review date - September 2019 
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Appendix 2 - Clennell Education Solutions 

About Clennell Education Solutions – http://clennelleducationsolutions.co.uk/about-us/  

Clennell Education Solutions (CES) is a company that provides support for schools and education establishments for all 

their Behaviour and Safety needs. We will act as a ‘critical friend’ advising on safeguarding issues in Strategic Planning, 

Service Delivery and practice. 

The CES service has three core professional functions: 

Leadership Support 

Operational Support 

Trust/Partnership Development 

To support school leaders and settings meet their statutory requirements we provide a one stop shop for all areas of 

support. 

CES have a team of highly qualified and experienced Safeguarding Consultants who have worked successfully with 

educational establishments for many years. 

Our dedicated and experienced specialists come from leadership backgrounds and have expertise in all aspects of school 

improvement, including a thorough working knowledge of teachers and support staff conditions of service.  

We are able to tailor our service to meet the specific needs of our customers because we understand that establishments 

are different. 

Our service level agreement includes the following services: 

 New staff safeguarding training 

 Materials for annual refresher courses 

 Designated Safeguarding Lead training 

 Safer recruitment training (full and refresher) 

 Behaviour management training – De-escalation and physical intervention 

 Quality assurance visits 

 Annual review support 

 Operational support including community issues, critical incidents and complaints 

 Telephone advice 

 Policies and procedures 

 Network support 

 

 

 

http://clennelleducationsolutions.co.uk/about-us/
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Appendix 3 – Alternative providers 

 

 

 

 

Alternative Providers: 

Provider Name Provision 

Home Tutor  The tutor provides one-to-one core subject tuition for small number of non-attenders with the intention that these 

students return to school. 

Bridges Newcastle Bridges School serves children and young people who are hospitalised or are not able to access 

education due to medical reasons 

Trinity Solutions 

 

Trinity Solutions Academy offers a number of Learn to Work programmes aimed at preparing young people aged 16 

- 18 for the world of work. Trinity Solutions Academy offers programmes in areas such as Motor Vehicle 

Maintenance,Sports/Fitness,Construction, Farm/ Horticulture and Business Administration. As well as these 

vocational courses, learners can also study towards English and Maths qualifications including GCSE and Functional 

Skills 

Skills 4 U North East Skills4U offer high quality training facilities, enabling 14-19 year olds to get ahead in life through both training and 

hands-on community based projects 

Own It Own It organises work placements in order to reengage students with their learning in school. 


